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ABSTRACT 



As the sun, moon, and stars helped sea captains to navigate, 
policy (defined as a formalized idea to encourage change) indicates general 
direction and speed but does not establish a specific approach to achieve 
implementation. Formal and informal policies have advantages and 
disadvantages. These are steps in navigating policy formation; identify the 
goal; ascertain needed resources; develop support from stakeholders and 
decision makers; develop a draft policy for circulation and comment; design a 
preliminary assessment of the policy; and formally present the policy 
proposal to decision makers. Policies chosen for formulation and 
implementation build on goals and objectives. Broad and simple policies are 
proclamations, annual reports, mission statements, board philosophy, and 
vision statements. More complex and specific policies are strategic goals and 
organizational unit goals. As the organization absorbs policy directions, it 
develops rules/regulations that identify standards that services/products 
produced must meet. Input, process, and output regulations are graduation and 
curriculum requirements and administrative rules and regulations. Policy 
organizations (business, industry, parents, students, postsecondary 
education, and community organizations) formulate and implement different 
types of policies. A policy check list and policy development workbook could 
assist with the development of policy. (A policy checklist and policy 
development workbook are included . Over one -half of the document consists of 
examples of written policies.) (YLB) 
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I. Introduction 



In the 1700s, ships determmed their position on tlie open seas by measuring tlie position of 
the sun arid the changes in the moon arid stars throughout the voyage. This method often 
lacked the ability to locate the ship precisely; it only provided a general guideline as to 
where the ship might be. 



Why is Policy Important? 

Policy is much like this method of navigation; it provides a general 
guideline of the direction and speed at which the organization wants to 
move forward, but often lacks specifics. This lack of specificity is the 
hallmark of policy because it embraces change but allows those who will 
actually implement the policy to create and mold the direction to fit the 
individual environment. 




Just as some ship's captains were excellent navigators while others 
successfully found treasure, all sailed the seas to complete their missions 
and return to their home ports. Decision-makers send local policy 
implementors out to change their environment with directions as to the 
change needed and the speed in which to make that change. But the 
specifics of the change are tailored by each locale to make it meaningful 
and permanent. This is necessary when policy will direct many, often 
physically dispersed sites. Federal policymakers may be establishing a 
policy for literally thousands of different locales, while state lawmakers 
are dealing with hundreds of sites. Even local policymakers like school 
boards and business organizations may establish policies that multiple 
sites will attempt to implement. 

This lack of specificity also means that the policy is not tied to a certain 
person or certain methodology. As long as the policy remains in place, 
implementation continues regardless of changes in key personnel or 
uneven resources. A policy provides the means to weather a bad spell 
that may decrease resources or slow the rate of change as new personnel 
become familiar with the environment. Policy justifies continuation of 
an activity, program or initiative, as decision-makers, managers, or 
fellow employees leave and others replace them. 



Policy... 

❖ provides 
organizational 
guidelines 

❖ directs and supports 
change 

❖ is not tied to a specific 
individual or 
methodology 

❖ justifies the 
continuation of an 
initiative as personnel 
and resources change 

❖ is a formulized idea 
that encourages 
change 



Policy is a formalized idea to encourage change. Policy, like the sun, moon, and stars that 
helped sea captains to navigate, illuminates a general direction, and indicates speed, but it 
does not establish a specific approach to achieve implementation just as the celestial bodies 
could not specify each ship's position in the sea. 
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II. Reefs, Cvirrents, and Shoals: Policy: Definitions and Considerations 



Just as a sea captain had to learn how to sail the seas, including avoidmg hidden dangers, it 
is important that individuals wanting to propose and implement a new policy learn about 
the factors governing policy. Different kinds of policies are more successful and have varied 
advantages arid disadvantages in different environments. It is best, therefore, to chart the 
policy "sea" to improve your navigation skills. Following are definitions of the two 
categories of policy to be considered, formal and informal. 



1) Formal Policy is: a formal written direction for 
change. This kmd of policy and is the strongest 
support available for a new idea. Formal policy 
outlives its originators and contiiiues regardless of 
who may implement it. 

Examples include rules arid regulations, proclamations, 
strategic plans, or other written material that is 
maiiitained by the organization to give it direction. 




Advantages of Formal Policy 



Disadvantages of Formal Policy 



formal policy allows time for long- 
term implementation 

there is a high-level commitment to 
change 

specific authority is given to 
implement the idea 



There is a greater chance that 
requisite resources will be 
provided 



change is not easily undertaken by any 
organization 

staff may resistance to any new idea 



formal policy is not undertaken lightly 
by those with policy authority (elected 
officials, administrators) 

debate is often triggered within the 
organization, stakeholders will want to 
know how they will be effected 



The process of establishing formal policy is carefully scrutinized. All interests must be 
addressed prior to the introduction and acceptance of new formal policy. For example, a 
proposed new school board policy may impact the school board, superintendent, principals, 
parents, and students. All will be interested in how the policy affects them and what they 
will have to do to meet the goals contained in the proposed policy. 




6 



5 



2) Informal Policy is: not written but is introduced and sanctioned by an influential person 
who usually has the autliority and resources to instigate the adoption of a new idea. 

The local School-to-Career grants are a good example of informal policy. The acceptance of 
the funds implies tliat a school district and community will implement new metliodology. 
However, in most cases formal policy was not initially developed to support this effort. 



Advantages of Informal Policy 


Disadvantages of Informal Policy 


it is not as threatening as written policy 


it is personality dependent and is 
usually tied to an influential person 
making the practice hard to sustain 
long-term 


more limited in scope and may be easier 


there is limited accountability and 


to accept 


resources may be difficult to maintain 


it can refine an idea and gather support 


often does not impact the entire 


for instituting written policy 


system, rather a specific department or 
location 



While informal policy is very useful at the beginning of an initiative, it should, at the 
appropriate time be replaced by formal written policy because it is at best a short term 
approach. The timing of replacement is difficult to define precisely. When sufficient and 
significant results are available to develop sound reasons for going forward or direct some 
specific changes to improve implementation, it is often a propitious time to propose formal 
policies. 
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What is the Process in Originating and Formulating Policy? 



Who can originate policy? 

Individuals at aU levels in an organization can develop policy. Policy- 
makers, staff, stakeholders, and interested individuals all can be the 
originators of policy. All that is necessary is to have an idea to improve 
the current situation. 

Who takes the proposed policy forward? 

Some expertise may be required in order to guide policy through tlie 
stages of formulation. The policy guide should have access to high level 
administrators or supervisors of the area that the policy would affect. If 
that is not feasible, then the policy originator should find a champion to 
take the policy forward. 

The champion must have contacts within the policy community: 
specifically policy makers (e.g., school board members), adminishators 
(e.g., business owners and superintendents) and those that will 
implement the policy (e.g., human resources). The champion needs to 
know the policy process for introducing and implementing policy in the 
organization. 

How is a new policy formulated? 

Developing a new policy can be difficult or easy depending on the 
complexity of the policy needed. Policies that require the cooperation of 
many units to implement, need significant resources, or have many 
layers of administrative oversight can be very difficult to implement. 

Just as a sea captain with several different ships stopping at multiple 
ports and traveling long distances has a much more formidable task 
than one who has the task of sailing one ship a short distance to a single 
port. When formulating policy, it is best to design as simple a policy as 
possible that will still meet the goal. 



III. Steps in Navigating Policy Formulation: 

1. Identify the goal to be achieved 

2. Ascertain the needed resources 

3. Develop support from stakeholders and decision-makers. 

4. Develop a draft policy for circulation and comment 

5. Design a preliminary assessment of the policy 

6. Formal presentation of the policy proposal to the decision-makers 




Policy... 

^ provides organizational 
guidelines 

❖ Individuals at any level 
of the organization can 
originate new policy 

❖ Policy originators have a 
good idea on how to 
improve a current 
situation 

❖ Good policy originators 
find a champion to take 
the policy forward 

❖ If possible, design a 
simple policy 

❖ A new policy must meet 
the needs of decision- 
makers 

❖ Developing policy is a 
negotiation process 
where the original idea is 
thoroughly reviewed by 
aU of the interested 
parties 
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Step 1: Identify the goal to be achieved. Although the policy that you 
are advocating is in your view important and worthwhile, it is only one of 
many that policymakers will address. To ensure the approval of the 
policy maker(s), look critically at your policy proposal and ask how it 
meets the goals of the policy makers. Be prepared to discuss how this 
policy will meet both sets of goals. If your policy cannot reasonably 
address any other policy goals, then it may not be approved, since it will 
only dilute the stated efforts of the decision-makers. 

For example, if a business' goal is to hire more highly qualified 
employees, presenting evidence on how introducing internships can lead 
to better prepared employees illustrates how the internship policy meets 
business' goals. 

Step 2: Ascertain the needed resources. 

Take a look at how the policy will change the current system and do an 
initial assessment on system impact, fiscal impact and resource allocation. 
This initial "charting of the stars" will provide an opportunity to look at 
how the policy may impact the current system and the ripple effect the 
course may produce. 

Step 3: Develop support from stakeholders and decision-makers. 

To formulate policy, the majority of the endeavor consists of developing 
support throughout the relevant parts of the organization and interested 
stakeholders to ensure that they will promote the policy to policymakers. 




Proposed policy. . . 

^ should align with the 
organization's goals 

0 include fiscal impact 

^ should be as simple-as- 
possible 

0 has support from 
inside and outside the 
organization 



Without internal support for the policy, even if the policy is approved, it 
is unlikely that the policy will be implemented successfully. 
Policymakers have limited time and resources available to them; one of 
the decision criteria they use is the strength of support both inside and 
outside of the organization. It is unlikely that they will support a policy 
that is not endorsed by the unit that will administer the policy or high 
level administrators. It is critical to help policy makers understand how 
your proposal will support the goals of the organization. Knowing how 
the proposed policy aligns and supports other programs is critical. 



Policymakers are also sensitive to stakeholders (those outside the 
organization that have, nevertheless, an interest in the organization's 
work. In the case of schools, these could be parents, people in the 
community, alumni, local businesses, etc.). Developing sufficient support 
outside of the organization is always helpful and sometimes crucial for 
policy approval. Policies that require the cooperation of those 

stakeholders to be successful should always have advocates within those communities to 
promote the policy to decision-makers. 
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Step 4: Circulate a draft policy. This should elicit others' thoughts and to allow everyone to 
comment is a common step to begin building support for a proposed 
policy. Administrators and those responsible for implementing the policy 
can comment on the concrete elements of the policy, assist in developing 
the appropriate language to fit with other policies and to modify the 
policy language making it easier to implement. The policy language will 
inevitably evolve during these reviews, but as long as the policy still 
meets its goals, these changes are very helpful in eliciting support. 

Step 5: Design a preliminary assessment of the policy. You will 
probably be asked by at least one individual "How will you and decision- 
makers know that the policy is effective?" It is helpful to have an answer 
to this question in as concrete terms as possible. This work sets the stage 
for a successful approval. To develop an assessment, determine the 
impact(s) of the policy, the key questions to be answered and 
methodology to ascertain this information. 




Support for the should 
be developed prior to 
circulating a draft for 
review 



Step 6: Formal presentation of the policy proposal to the decision- 
makers. The final step in formulation is the formal presentation of the 
policy proposal to the decision-makers. This may be in the form of a 
presentation with several speakers or simply a discussion with the 
appropriate administrator. You should be prepared with a written draft 
policy for the decision-makers' review. It is important to have a written 
policy for several reasons: 

- it is a concrete statement of what the policy is intended to do 
and the direction to be taken 

- it clearly states what resources it will consume 

- it bounds the argument to the goal as you have defined it and 
to the solution that you have devised (this is important to 
prevent the decision maker or others from taking an entirely 
different direction), and 

- it is the result of the combined wisdom of all of the individuals 
who have reviewed it. You should also have influential 
individuals who support the policy to speak at the meeting or 
have their letters of support to give to the decision-makers. If 
the supporters are attending a meeting, it is helpful to have 
developed a set of speaking points for them. 



^ The policy "champion" 
is involved in each step 
of the process 

^ Anticipate how the 
policy wiU be assessed 

❖ Develop a clear 

presentation designed 
to address decision 
makers concerns and 
needs 

^ Adding language to 
existing policy is an 
effective strategy 



Coordinating with Other Initiatives 

In addition to establishing individual policies for the specific initiative 
needed, another strategy is to add language to other policies to support 
your initiative. This will take coordination and cooperation with those 
developing the policy, but it has the advantage of not requiring a stand- 
alone policy that may or may not be approved. It also deflects attention 
from a new idea that may not be supported by everyone in the community or organization. 
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Integration of goals and activities of the new initiative into standing or 
new policies designed for other purposes can result in developing the 
authorization and possibly resources for implementing the goals and 
activities of your initiative. This has the advantage of making the new 
initiative almost transparent, but powerful. Adding your initiative's goals 
throughout the policy system makes tliem invulnerable to attacks on the 
initiative. However, the disadvantage is that others conti'ol these policies. 
Those implementing the policies may not think your initiative's activities 
primary. They may not allocate the same amount of resources for the 
activities that would be available under a policy dedicated solely to your 
initiative. 

Implementation of the Policy 

Assuming that you are successful in obtaining approval for the policy, 
you have accomplished the first phase. The next phase is to review the 
policy as approved. Did the decision-makers make any changes, 
additions, or deletions? If they did make changes, ascertain how that 
affects your goals and how implementation will be changed. This may be 
in concert with the implementing unit or involved administrators. 

After reviewing the policy, you should meet with the unit or 
administrator who will implement this policy to offer your assistance. At 
this point, you should discuss how the unit/ administrator is going to 
implement the policy. The implementation plan determines if the policy 
will be effective. You may ask to help write or review any rules and 
regulations to be developed to direct the implementation of the policy. 

You should also discuss how the effectiveness of the policy would be 
assessed. Outcomes will need to be quantified or protocols (e.g., 
interviews, surveys) developed for non-quantifiable results. It is 
important to assess how the policy will meet the policymakers' goals, as 
well as the original goals of the policy. To build on a previous example, 
do the internships lead to hiring better-qualified employees? "Better 
qualified" must be defined as well as looking at the relationship between 
internships and new employees. Unless you are implementing the policy 
yourself, your only responsibility from this point forward is to examine 
any results forthcoming from the implementation and to market those 
positive results to the decision-makers and supporters inside and outside 
the organization. 



O 

ERIC 




^ The implementation 
plan determines the 
effectiveness of the 
policy 

^ Policy is only works 
when it is implemented 
and monitored 

^ Market positive results 
to decision makers 
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IV. Sloops, Sailing Ships, and Outriggers: Policy Types 



Different types of ships were desigiied and built for various reasons; some for speed, some 
for stability, some for defense or exploration. Policies are much the same way; some policies 
are very broad and essentially discuss the broad goals that a policy maker or board wants to 
achieve. Others are very specific arid apply to a very limited range of activities. Again, the 

simplest policy that will meet the stated goals is the best policy 
(simplest meaning the fewest number of implementation units 
possible - e.g., Humaii Resources, Finance, Curriculum and 
Instruction; the fewest levels of administrative oversight; the 
least number of activities; and, if possible, a clear relationship 
between activity and results). 




The type of policy chosen for formulation and implementation 
builds on the goals and objectives desired. The following policy examples flow from the very 
broad but simple to the more specific and complex. Examples of less complex policies are 
proclamations of support by influential policymakers, inclusions in vision statements and 
aruiual reports. These policies often provide a good "bon voyage" beginning for a new 
initiative. 



Simple Policies 

Proclamations: A formal statement of support or sanctioning from a decision making body. 

"...Therefore, be it resolved that xve support a continued partnership betxveen education and 
business through the existence oftlxe Montrose/Olatlxe School-to-Career Partnership" 

Annual Report: Another way to develop support for a new initiative in a less structured 
manner is to include the ideas and results of the initiative in the annual report of the 
organization. This establishes the importance of the idea for the organization and begins to 
instruct the community about this initiative. 

"... Our society Ixas moved from the industrial age to the information age. Tomorroxu's xvorkforce 
xvill need advanced communication, problexn solving, and teamxuork skills, as xvell as a strong 
knoxvledge of technology. In order to provide job related serxnces, training, and school-based 
learning, schools and businesses xnust xuork interdependently xvith otlxer human service providers 
in tlxe community. Representatives in public schools, businesses, and governmental agencies need 
to realize that in order to fill this request, xve must coxne together and take responsibility as an 
entire coxnmunity." 

Weld County RE-6 
- Annual Report 
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Mission statements: Mission statements expound the philosophy of the organization and its 
fundamental purpose for being; 

"As a result of our efforts, students will graduate as self-reliant and productive citizens, prepared 
to pursue the careers of choice through fiirther education and training" 

- East Grand School District. 



"To prepare xvorld-class citizens. 

A xvorld-class citizen xvill he able to: 
be an enthusiastic, lifelong learner, 
manage change and make sound decisions 
select persoxially meaningfid careers 
have a positive, productive impact on community, country, xvorld 
communicate effectively, and 
demonstrate social and ethical axvareness." 

- Salida School District 

Board Philosophy: Formal policy developed by the organization's governing board. 

"The RE-4 Board of Education understands tlxe value of teamxvork. Because of this understanding, 
parents, the community, and tlxe school must cooperate if educational excellence and a xvell- 
rounded program are to be achieved. Educatioxt does not take place just xirithixx the xvalls of tlxe 
school or dxirixxg xxorxxxal school Ixoxirs. Ratlxer, it takes place coxxtixxxially. Parents and taxpayers 
mxist take a very active role ixx tlxe edxication of tlxe RE-4 stxidexxts." 

- Rangely Pxxblic Schools 

"Tlxe Board endorses tlxe coxxcept of partners in edxication. The Board xvill oversee tlxat all staff xvill 
xvork xvith partxxers to systematically clxaxxge tlxe educatioxxal delivery process in grades K-12. Tlxe 
Board encoxirages bxisinesses, citizens, commxinity groups, and school personnel to participate in 
sclxool to career conxxecting activities ixx order to. . . " 

- Soxitlx Coxxejos School Board Policy 

Vision Statements: Vision statements are similar to statements of board philosophy as they 
can establish the specific initiative's concept for the future. 

" SchooTto-Career edxication in Elarrison School District #2 xvill enable our commxinity to bring 
our K-12 schools and all of its students, business and commxinity together in partnership to 
educate and train a globally competitive and 'xvorld class' xvorkforce and citizenry that meets the 
needs of the Harrison commxinity and its patrons." 

- Harrison Sclxool District #2 

These kinds of policies provide influential support for a new idea or direction but usually 
have few or no resources attached or require additional steps. They simply advocate an idea 
in principle. Proclamations and annual reports are often good places to begin a new 
initiative because they provide an impetus which individuals implementing a new idea can 
use to interest others in joining the initiative. If policymakers have endorsed an idea, then it 
is easier to attract the attention of others. Words like endorse, adopt, or understanding 



ERIC 



13 



12 



establishes support for a specific idea without setting specific tasks to be done or resources 
allocated. 

Vision statements, board philosophy, and mission statements are more concrete attempts to 
make the initiative an integral part of the orgaiiization's purpose. These usually take more 
time and support to successfully integrate the initiative's goals into 
number of purposes 

Complex Policies 

More complex policies usually have several elements in common: 
a) a specific goal(s) to be achieved, b) a suggested direction to 
achieve the goal(s), c) an administrative unit responsible for 
implementation, d) authorization for needed resources, and e) 
often an evaluation requirement. Policies at the broadest level include mission statements, 
strategic goals and objectives, and annual reports. Although these types of policies have 
great breadth and a particular policy statement can authorize many types of activities (for 
example, including relevant learning as an academic goal could affect all academic courses 
offered, extracurricular activities, internships, and service learning). However, the exact 
details of implementation (e.g., will all academic courses be affected or only some, what type 
of resources are available to assist teachers in introducing relevant learning, and who will be 
responsible for internships) are not clear. Also one policy statement may be in conflict with 
other policy statements for resources (including time and money). 

Strategic Goals: Strategic Goals, however, are the specific statements of work that the policy 
makers have chosen for an exact time period. Often the first step in establishing strategic 
goals is to develop a committee of those that will be involved in implementing the goals. 

This has a twofold purpose: it brings a practical focus to developing goals or what can 
actually occur and it builds support for the initiative. 

“In preparing students for transition from high scJwol to career, the district is noxv moving ahead 
xvith the districts School-to-Careers' goals. On September 17, a group of district adxxiinistrators, 
teachers, and counselors met to discuss School-to-Careers in the district. Out of this meeting came 
four goals. 1) Raise the level ofaxuareness around School-to-Careers as a tool for helping students. 
2) Do a more extensive inventory of District #8 and School-to-Careers' activities that are 
happening currently. 3) Develop more xoays to help staff embrace the concept of School-to-Careers. 
4) Develop an action plan to implement School-to-Careers. 

- Fountain/Fort Carson School District #S." 




“The Board expects all staff to: 

— Align school-to-career xvith academic content standards and assessments; 

— Improve instruction in determining opportunities to include career-relative learning in the 
general K-12 curriculum. 

- Improve instruction in shoxving relevancy of academics in tlxe xvorkplace; 

- Promote partnerships for greater cooperation betxveen school and comxnunity. 
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- Work cooperatively with partnerships in order to accomplish and link between 'school-based' 
and 'work-based' learning" 



- South Conejos School Board Policy 

STRATEGIC GOAL 1998 - 2001 



Connect Education to the Future - School-to-Career and Technology 

- 1998-2000 Strategy: Build School-to-Career axvareness at high schools. 

- 1999-2000 Strategy: Implement School-to-Career across high schools and build School-to-Career 
awareness at middle schools. 

- 2000-2001 Strategy: Enhance School-to-Career across high schools, implement STC across 
middle schools and build STC awareness at elementary schools 

- Mesa School District. 



Goal Area: Business and Community Partnerships 

The subcommittee saw great opportunities for working with community members, area businesses, 
and national partnership programs to holster student's awareness of the relevance of education to 
their fiiture careers and to prepare them for the world of work. There were three major areas of 
emplmsis: 

1) District 20 continues to explore partnership opportunities and maximize use of those 
resources tltat Imve already been identified. 

2) District 20 consolidates the supervision of business and community partnerships. 

3) District 20 encourages dialogue with local businesses to discover what employers are looking 
for and respond to their suggestions. 

- District 20 Strategic Plan 



Goal I: 

- Build a foundation for a truly outstanding educational program tlmt offers all students a 
profound opportunity to excel in basic skills and areas of their academic and vocational interest. 

- Objectives: Continue to develop, adopt and implement standards based instruction, by: 

- Establishing a taskforce to review the rigor of high schools course offerings, the variety of 
opportunity the school offers beyond college preparation, and to make recommendations 
concerning strengthening graduation requirements and setting minimum course loads 
requirement. 

- Summit County School District 

In these examples the policy makers have traveled beyond a goal stated in broad terms and 
give specific examples how resources (human, time, dollars) should be allocated. Action 
words like align, implement, build, include, promote, consolidate, explore and establish give 
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Organizational Unit Goals: As the policy makers decide their goals for the entire 
organization, the different units develop their own goals to complement and implement the 
board/ administrative goals. In education, these units could be iti the academic area or 
admiriistrative units. In business organizations, in addition to administrative units, units 
involved in the production of the company's products or services also develop goals to 
achieve the broad goals of the policymakers. Some examples of more specific policies follow: 

Tlte Decision 

- Knoxv u’hat educational needs business can fill. 

- Krioxv u’hat is already happening and xvhat else is necessary. 

- Consider tlte amount of time needed to develop and implement partnerships. 

- Determine xvhat staff will be designated to manage partnership operation. 

- Office of School/Community Relations - Colorado Springs District 11 



PAC Goals for 1998-1999 

1) Maintain a graduation rate of 90% 

7) Establish a Career Awareness program. 

- Rangely High School - Rangely School District 



An Accountability Message: 

Working xvitli our community, our aim is to foster the academic, social, occupational and 
intellectual growth and development of each student. To achieve this. Smoky Hill High School, 
parents and community xvill foster: 

- A stimulating and comprehensive curriculum emphasizing academic learning, critical thinking 
skills, and life application. 

- Informed decision making and informed responsible citizenship. 

- Respect and appreciation for the richness accompanying diversity of individuals and perspectives 

- Experiences that foster a positive attitude toxvards self 

- Support of environments for the exploration and enhancement of student's potential 

- Associations betxveen students and community for mutual benefit. 

- Smoky Hill High School Accountability Committee. 

Although the words used here are similar to the words in the examples of boards' goals, they 
have a limited focus. By allowing units (e.g.. Office of Community School Relations, Smoky 
Hill High School) to develop their own language, they create their own support for the ideas 
in the goals and make it fit the policy environment of the unit. This decentralization process, 
which results in less control of implementation of the initiative, also provides a better 
probability that the implementation will be realized, although it may be inconsistent across 
units. 
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V. Inputs, Processes, and Outputs of the Organization - 
Rules and Regulations; 



As the organization absorbs the decision-makers' policy directions, it begins to develop rules 
and/ or regulations that identify the standards the services or products produced by the 
organization must meet. In education, how students choose their classes or receive the 
correct number of graduation credits or meet the content standards required by the state are 
examples of input, process and output regulations. Similar outputs and inputs in a business 
environment might be participating in community activities, developing good employees, 
providing opportunities for internships or shadows, in conjunction with providing the 
business' product or service. Rules and regulations affecting these types of activities are even 
more specific and targeted. These are often the types of activities that can be integrated into 
established rules or can be added to ongoing events or activities with a minimum of 
authorization. Some examples follow: 



Graduation Requirements 
Graduation Standard Three 

Career Portfolio: Tlte Career Portfolio demonstrates a student's readiness to enter tlte xuorld of 
xuork (and must include tlte folloxoing). 

- Post-graduate plan. 

- Autobiography 

Letter of recommendations 
Resume 

Internships, work experience 
College course xoork - 



Graduate Standard Five 

Graduation Credits: .5 Career Axvareness Credit - (xuill help to prepare tlte career portfolio) 

- Steamboat Springs School District 

RE-8 Graduate Standards 

All content standards support the Graduate Standards 
1) Students demonstrate a strong xoork ethic. 



Vocational and Applied Technology Education 

6) Students demonstrate career development strategies essential for eitlxer successful entry-level 
employment and/or for continuing their post-secondary education 



- Fort Lupton School District 



Life and Career Management 

#1: Tlte student demonstrates the skills and knoxoledge needed to make career choices. 



Primary: 

Describes: 

Uniqueness of self 
Roles in society 



Upper Elementary: 

Identifies career-related: 
Personal interests 
Abilities 



- Aurora School District 
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Curricular Requirements: All students must attain proficiency in the state-mandated or 
board-mandated content areas. Since significant resources will be devoted to this activity, 
initiatives that assist in meeting those standards will be considered given priority and will 
receive resources. 



“Our goal is to luive students who... 
- Acquire career skills. " 



- Moffat County School District RE 1 



Occupational Standards 

Standard #1: Students demonstrate abilities in information gathering, speaking, listening, reading, 
and xvriting. 

- Salida School District 



Employability Standards 

Standard 1: American Economic System 

Students understand the interrelationship of the various components, which comprise and 
facilitate the successfid operation of the American Economic System. 

Standard 2: Career Level Employment Procedures 

Students understand and possess the skills required to successfidly complete the employment 
process necessary to obtain a career level position. 

Standard 3: Quality Employee Skills 

Students understand and possess the skills necessary to be a quality employee, regardless of 
specific career choice 

- Roaring Fork School District 

Other types of input/ output educational processes include developing process requirements 
for all students like academic/ career plans, report card structure, and registration materials 
organized by career areas. 

These standards are very specific concerning what the student has to know to meet the 
standard. Words like demonstrate, identify, describe, understand and a list of specific 
products to be produced are typical for this type of regulation. Students not meeting these 
standards are in jeopardy of not graduating, so they are very explicit and everyone 
concerned understands the expectations. 

Rules and regulations are very concrete and evolve from a policy. Without some policy 
direction, either formal or informal, it may be very difficult to add your initiative's needs to 
rules and regulations since they have the greatest impact on day-to-day activities. Many staff 
will be involved in some way to meet these regulations, so rules can have great impact and 
can correspondingly elicit great opposition. 
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Administrative Rules and Regulations: Although tlie rules and regulations discussed 
previously are veiy important to the major product or service of tire organization, otlier rules 
and regulations in tire administrative area are of equal importance but less visible. One of the 
most powerful messages tliat an organization can make about its priorities is how it spends 
its money and what requirements it uses to hire, train, and evaluate its personnel. These are 
directly related to organizations' values and these are often the last to be changed. Although 
tliese are not usually approved in detail by the policymakers, tliey are very powerful 
statements and should be undertaken only with a great deal of groundwork. The 
administrator of this area (e.g.. Finance, Human Resources) should be convinced of tlie utility 
for this addition, as well as possible wording. In 
the case of a budget request, be very clear on how 
the dollars will be spent and what outcomes can be 
expected. The process described earlier in the 
formulation and implementation sections in this 
document should be followed to change rules and 
regulations. 

To affect an organization's administrative rules, it 
is important to have some good data and/or 
support for your initiative. Everyone with an initiative will be attempting to get financial 
support and experienced personnel to accomplish the initiative. It is important that this step 
have some firm data on how your initiative is meeting the organization's mission and goals 
in addition to the positive outcomes of the initiative. 

Budgets: Budgets are not easily changed because often they set priorities for the future. Most 
budgets, especially in the public sector, build upon the previous year's budget and, therefore, 
integrate past budget decisions into future decisions. Budget changes also signal a change in 
priorities, which makes any changes difficult because no unit/ area wants to be considered 
less important than previously. If is very difficult to change budgets without significant 
backing from high-level adihinistrators. 

Administrators are the gateway to budget decisions and must be informed and convinced 
that this is the best use of the dollars given many competing requests. It is imperative that 
you, as the initiative's champiion, have developed a relationship with the administrator that 
authorizes budget additions or changes and have significant data to convince the 
administrator that this is the best use of the dollars. Although with any significant dollar 
amount, policymakers will have to approve the expenditure or budget allocation, it is 
unlikely they will approve it without the support of high level administrators. Budget 
examples follow: 
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Budget Line Items: 



The Board of Education agreed to increase tlteir funding of School-to-Career Coordinator from a 
.25 FTE to a .5 FTE position for the 1999-2000 school year 

- Summit County School District 

The Douglas County School Board luis approved a $71,000 budget expenditure for STCfor tlm 
1999-2000 school year. 

- Douglas County School District 

The Denver School Board approved a $250,000 line item for School- to-Career. 

- Denver School District 

Hiring, Evaluating, and Rewarding Staff: Including specific criteria for hiring, evaluating, or 
rewarding staff to implement an initiative is also a powerful tool. Modifying human 
resources rules to integrate a focus on the types of skills and knowledge needed to have long- 
term implementation can engender resistance to change from the administrator responsible 
for these areas. The administrator will be evaluated on how well the rules and regulations 
were followed and achieved the desired outcome. Others who will have to add to their s kill 
base to meet the criteria may also be opposed. Create arguments to counter these arguments 
before attempting any changes. Personnel examples follow: 

To increase awareness, the Denver Public Schools evaluated on tlteir and their school's 
involvement in School- to-Career. 

- Denver Public Schools 

The Rangely School District hiring criteria includes understanding/support for School to Career. 

- Rangely School District 

The Wells Fargo Banks recently honored the Montrose bank president for his community 
involvement largely due to his significant contributions to the local SchooTto-Career Partnership. 

- Montrose School-to-Career Partnership 
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VL Kings^ Queens^ and the East India Company; Policy Organizations 



When ships sailed around die world, they were usually sponsored by royalty or, after 
profitable trade routes were found, by trading companies. The individuals sponsoring these 
trips had different purposes and established different criteria for success. Royalty may have 
wanted to increase their dominion, diffuse their particular faith, increase their wealth with 
precious metals and gems, or establish new maps for use in conquest and war. Trading 
companies were primarily interested in finding profitable goods and safe trade routes. 
Different organizations may have very different purposes when they participate in an 
initiative and their views on policies may also differ. Elements that can make a difference in 
formulating and implementing policy include; 

^ the size of the organization, 

^ the formality of its structure, 

^ the organization's purpose, and 
^ its longevity. 

It is difficult to thoroughly understand the policy environment of an organization, even the 
organization for which an individual works. It is necessary therefore to work with 
individuals in each organization to explore the acceptable methods for integrating policy into 
each organization's structure. The smaller and more informal the organization, the more 
likely that an informal policy structure is in place. It is "whom" you know, rather than 
"what" is written down - if it is written at all. You should develop supporters within an 
organization that understand the initiative and their role in it. With that kind of knowledge, 
they then become the best predictors of how to develop organization-wide support (that may 
or may not include formal policy) for your initiative. 

Some organizations that may have a positive impact on your initiative include business, 
parent, industry, student, community, and post-secondary education. These categories are 
not monolithic in their policy structure; a small, single-owner business' policies are likely to 
be minimal and mostly informal while a large national or international business will have a 
significant formal, written structure. One could expect to see very different responses from 
these two organizations when asking to implement policies to further an initiative. Examples 
of the different types of policies (in many cases inferred because these types of policies are 
not public and available from these organizations) to support initiatives follow; 

Business 

All of the following business examples indicate a formal policy structure with designated 
resources. 

Charles Sclnvab and Company have designed a series of activities (classroom speakers, job slwdows, 
internships, teacher externships) and Iwve a specific coordinator assigned to assist in these 
activities. 

Wells Fargo (formerly Norivest) has established an employee evaluation expectation for managers 
to report regularly on their involvement xvitli local school-to-career activities. 
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KODAK Colorado Division requires that all prospective employees seeking entry-level positions 
provide school records of education received during the past five years. "This policy clmnge is 
intended to send a powerfid message to students— namely tlmt how you do in school Ims far- 
reaching implications for future employment possibilities with companies like Kodak. It also serves 
as an opportunity to initiate dialogue between students, parents, schools and tlxe community 
regarding the kind ofxuorkplace skills that we require today and xvill require in tlxe fixture xvith our 
company. " 

- Michael P. Morely, Senior Vice President 
Kodak Corporate Human Resources 

"It is IBM Corporation's goal to support the most effective education tlmt xvill produce the higlxest 
level of student achievement for all children, in every community. We encourage our employees to 
participate in their community schools and to play a part in their children's academic success. Our 
Education Industry Solution Unit, for example, develops products to foster student success and 
encourage school reform. IBM partners xxnth school districts across the US. to Ixelp tlxem develop 
innovative uses of technology to create better schools." 

- IBM Corporate Education Policy 

AMERICORD requires applicants to submit a copy oftlxeir xvork history and high school 
transUipts xvith their application. 

-AMERICORD 



Industry Organizations 

Montrose Manufacturer's Association - Goals for April 1, 1999 - March 31, 2000 

- Workforce Development 

- Improve School system 

- Develop a program for high school students tlmt are going to seek employment directly after high 
school 

- Encourage more participation in Career Options Seminar (COS) 

- Suggest members to perform Work-Keys profile for key jobs 

- Develop courses at Vo-Tech via teaxning approach 

- Support School-to-Careers effort - specifically Discovery project 

The Utility Business Education Partnership devoted time and resources to developing a 
preliminary site rexnexv and a draft gap analysis for a technical assistance grant xvith the Utility 
Business Education Coalition. 

- Summit County Partnership 



Parents 

Olatlxe High School: One of the areas of school improvement tlmt xve are focusing on is tlxe 
transition from school to tlxe xvorkplace, or the transition front school to post-secondary education. 
We Imve found tlmt in tlxe past xve Imve not Imd a good process ofnmking post secondary options 
knoxvn to our students. 

Goal 1: Olathe High School xvill contimie to develop and implement axx organized Career and 
Acadexxxic plan systenxfor all students in grades 9-12. Tlxe career and academic planning process is 
one of tlxe most important parts of our plan. Each student Ims been assigned an advisor xvho 
oversees tlxe career and acadexxxic planning process. Studexxts xvork on a career prograxxt called 
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"Discover" xvhich xvill give tltem valuable information concerning their career interest areas and 
strengths. Students select a broad career area to research - this must include the type of education 
needed, wluit classes in high school woidd best prepare the students, what tlte salary range is and 
possibilities for advancement in the career area. Our students have found this information 
valuable. Once the research is completed, the student meets xoith his/her academic advisor and 
his/lter parent(s) to review and discuss the plan. 

Goal 2: All students will develop tlte skills and knoxvledge necessary to make appropriate and 
informed educational choices to gidde tlxem toxvard career opportunities. When xoe ask incoming 
8th graders xvhnt they xuant to do after tlxey finish high school, the majority responds they are going 
to college. This is a great goal and xve xvork xvith them in every xvay to achieve that goal, hoxvever 
xve xvould like them to have some knoxvledge about xvhy they are going to college. 

Goal 3: Students xvill understand the curriculum and its relationship to career choices. Once 
students see the relationship betxveen classes and career choices tlxey begin to xixxderstaxxd tlxe xxeed 
to take tlxe class axxd strive for Ixiglxer achievexnent. 

Goal 4: Increase parent iixvolvexnent in the school. Last year xve xvere able to xhsit xvith 
87% of our parents dxirixxg oxir Career axxd Acadexxxic plaxxxxixxg night axxd Ixad xnet xvith 100% one 
xveek later. All had ixxpxit into tlxeir stxidexxt's edxicatioxx axxd career selectioxx. Stxidexxts xvere asked 
to choose tlxeir xxext years sclxedxile Xvith ixxpxit froxn tlxeir parexxts and xve foxind tlxnt tlxey xvere 
concerned about tlxe choices tlxeir stxidexxts xvere makixxg and exxcouraged tlxem to take acadenxically 
clxnllenging courses tlxat xvould ixxcrease tlxeir opportuxxity for success after graduation. 

- Montrose/Olatlxe School- to- Career Partnership 

Carol Parker, Coordinator 



Students 

Oklahoma School-to-Work Stxident Advisory Comnxittee - 

Mission: "To be tlxe voice of all students; inform tlxe public, slxnpe policy, and broaden educational 
choices and career opportunities for every Oklahoman." 

Purpose: Tlxe purpose of tlxe Oklahonm STW Student Advisory conxnxittee is to provide a studexxt 
perspective in building a successful statexvide STW sxjstem by providing advice on systenx-building 
activities, serving as spokespersons for tlxe STW Initiative, and representing local, regional and 
state STW councils in decision-making activities. 

Requirements : 

- sophomore or Ixiglxer 

- active in local partnership 

- must attend meetings 

- must Ixnve past STW experience and provide testimonies 

- must Ixave support of local and Regioxxal STW coordinators and coxxncils 
Impact : (after first year) 

- 16 studexxt reaclxed more tlxan 600,000 Oklahoxxxans throxigh in-person speakixxg exxgagexnents 

- All 16 visited legislators ixx home district 

- 3 interviexved on TV 

- All did local opinion editorials to home toxvn nexvspaper 
- 1 student in Bill Cosby School-to-Work TV commercials 

- coxnmittee members job slxadoxv Secretary of Educatioxx, Governor, Lieutenant Governor, Hoxise 
and Semite Education Coxnxxiittee leadership, Superintendent of Public instruction, and otlxer 
key STW governmental stakeholders 
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Post-secondary Education 

Articulation with Colorado Mountain College lift meclmnic apprenticeship program 
Articidation with Williams Learning CD-ROM apprenticeship programs though Independent 
Study 

- Eagle County School district 

High school students permitted to use Choices program at college (Colorado Nortlnoestern 
Community College) to determine skills, interests, and look at colleges 

Joint visits to the United Technical Education Center (is this its name?) for brainstorming sessions 
between Colorado Northxvestern Community College instructors and high school teachers. 

- Moffat County School District 



Community Organizations 

The West End Economic Development and SchooTto-Career Center xoas created to develop synergy 
behveen txvo related but different initiatives: to bring nexo businesses to an area and to provide 
xvell-qualified employees. Establishing this joint entity requires a formal policy structure xoith 
associated resource allocation. 

- West End Community 



Regional Centers 

Although it is difficult to provide explicit examples of these types of policies for a variety of 
reasons, the formulating and implementing of policy is the responsibility of employees of the 
organization, not the initiative's leader. The real task for the initiative's leader is to convince 
those employees how participating in the initiative meets the business', industry, post- 
secondary education's, etc., goals. Providing ideas on activities and other types of support is 
an integral part of persuading new supporters but the actual policy language will reflect the 
organization's policy environment. The leader of the initiative should assist with information 
for other organization's to develop policy to support the initiative but is not responsible for 
doing so. 
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VII. Maps^ Charts and Sextants: Policy Tools 



Sailing ships used a variety of tools to estimate their progress to their destination. As storms, 
time, and winds altered a ship's course, these tools gave the captain aii estimate of his new 
position and he could make course corrections to return to the correct route. While maps, 
charts, and sextants assisted in sailing the seas, tools to assist in developing policy can also be 
helpful. 

Formulation and Implementation 

The earlier discussion on formulation and implementation 
describes in writing how policy is structured, the major 
players, and the role of the initiator of policy. A review of 
that section is one way to begin the policy process. 

Policy Check List 

A less verbose and more compact tool is the policy checklist. 

This provides a series of activities to accomplish while 
attempting to develop policy and have it approved and 
implemented. 

Design: 

□ We have a specific goal/ objective to achieve. 

□ We reviewed other policies concerning this topic for good ideas. 

□ We reviewed the organization's policies/ regulations to make sure that current policy 
doesn't forbid or contradict the proposed policy. 

□ We talked with the unit (e.g.. Human Resources) that will implement this policy to ask for 
their ideas on how to write the policy to maximize its effectiveness. 

□ We developed language for a draft policy. 

□ We identified some assessment tools to evaluate the policy's effectiveness. 




Procediure: 

□ We researched the policy process and know how to obtain policy approval. 

□ We know the format and timing of approvals for policy approvals. 

□ We discussed the language of the proposed policy with the unit that will implement the 
policy for input and to generate support for the proposed policy. 

□ We developed support inside and outside of the organization for the policy. 

G We talked to and asked the administrator who will oversee the implementation to review 
the policy to elicit his/her support. 

□ We identified the expected benefits of the policy, including meeting the goals and 
objectives of policymakers who will approve or disapprove the policy. 

□ We developed a presentation to introduce this policy to the approval body. 

□ We have a list of supporters, both inside and outside the organization, who will testify in 
front of the approval body for the adoption of the policy. 
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□ We developed speaking points for each supporter emphasizing the benefits of the policy 
tlrat meet the policymakers' goals. 

Implementation: 

□ We reviewed the policy as approved to determine what, if any changes the decision- 
makers made when they approved the policy. We've ascertained how those changes will 
affect the implementation. 

□ We reviewed any rules and regulations developed from the approved policy to ensure 
that they maintain the policy's intent. 

□ We identified, with the unit and administrator that will implement this policy, the 
amount and source of the resources needed. 

□ We developed, with input from the responsible unit, an assessment procedure to measure 
if the policy is effective. 

□ Hre assessment procedure includes a regular reporting cycle. 

□ We offered our help to implement the policy. 

□ We market any positive results emanating from the policy to policymakers, supporters, 
and those inside our organization. 

Policy workbook 

The final policy tool is a Policy Development Workbook found on page 26. This allows a 
committee or other group to develop a policy strategy and discuss the types of activities 
resulting in a successful and implemented policy. This tool is particular useful if individuals 
or committees are unfamiliar with policy or disagree about the policies to be implemented. 
This allows the entire group to come to consensus and builds support for the ideas 
developed. 



VIII. Wealth, New Continents, and Shipwrecks: Policy Outcomes 



The outcome of any specific voyage was unknown when a ship sailed from its homeport. It 
could return with untold wealth of gold, silver, and precious jewels or tales of new lands 
with exotic inhabitants. Or the ship may never be heard from again as it sank in a storm or 
wrecked on an unknown shore. Policies are very similar; it is very difficult to predict 
precisely the outcome of any policy for a variety of reasons. Implementation varies from site 
to site and may be successful in some areas and not in others. Some parts of the 
implementation may be thriving, while others fail. And most important of all, it is very 
difficult to develop a reasonable cause and effect relationship between policies and results. 
But just as the world would be significantly smaller and more drab if the ships had not sailed 
arovmd the world and brought news of other continents, countries, and peoples, policies 
provide support for new endeavors and new ways of thinking about new and old problems. 
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Goals and Objectives to be met by Policy 



1. What are your partnership's long term goals for School-to-Career? 

For example, 

- 25% of the employers in the area will participate in School-to-Career, 

- the School Board will support and allocate resources to School-to-Career, 

- every teacher will develop at least one lesson plan that integrates an academic content 
area with the workplace competencies, 

- each student will participate in at least one School-to-Career activity. 
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Examine the Resources 



2. To meet these goals, what are the partnership's resource needs (human, time, dollars)? 

Identify goals requiring additional or new resources needed (e.g., new resources needed 
for an internship coordinator): 



Identify the goals that can be met by enhancing activities already in place (e.g., 
professional development). 
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Outcome and Impact 



3. What are the specific outcomes/ impacts that the partnership can document to 

demonstrate the worth of School-to-Career to different audiences; in other words, how 
can School-to-Career meet the needs of these audiences? 

Impacts for: 

Business 



Superintendents and Administrators 



Teachers 



Community 



Parents 



Students 
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Advocate and Integrate the Idea 



4. Wliat are the relevant policies (policy areas) tliat you want to modify, inaugurate, delete? 



Planning policies (e.g., mission, goals and objectives) 



Unit policies (e.g., policies at each high school or factory/ office site) 



Rules and regulations (e.g., graduation standards, content standards, assessments, 
academic plans) 



Administrative policies (e.g.. Finance, Human Resources, professional development) 



ERIC 



31 



30 



Decision Pathways 



5. What is the process that your target organization uses to make resource decisions? 

a) How are decisions made? (must it demonstrate that it meets the organizations' goals, is 
there a specific procedure that must be followed?) 



b) Who makes the decision? (who must approve this request and who will implement it if 
it is approved?) 



c) What organizational needs will be met if this request is granted? 



d) Who can influence this decision? 
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Policy Changes 



6. Have top-level administrators in the organization reviewed the proposal? 

a) Who are the administrators that should be involved? 



b) Have they reviewed the proposal? 



c) What are their comments, changes, additions, modifications? 



7. Who will be responsible for implementing the policy? 

a) Have they reviewed the draft proposal? 



b) Are they supportive of the goal of the policy? 



c) What are his/her comments, ideas, modifications, etc? 
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Follow Through 



8. How will tlie policy outcomes be documented? 



9. How will the supporters maintain contact with the implementers? 



10. What data is available to prove the policy change was successful? 



11. What processes can you foster to develop a regular data collection system or what regular 
data processes can be used to measure the policy's impact? 



12. How will you "market" the good outcomes of the policy change? 
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Summary 



1. What is the strategy for changing, introducing, or deleting a policy? 

a) Wliat specific goals of School-to-Career and the organization will the policy meet? 



b) Who will approve the policy and what is the process to obtain that approval? 



c) Who should review this policy prior to its presentation to the approval authority? 



d) What are the reviewer's comments and how can they be added to the draft proposal 
without changing the proposal drastically? 



e) Who will implement this proposal and what are his/her comments? 



f) Who are supporters that can discuss and promote this proposal with the decision- 
makers? 



g) What is the time line to complete this strategy? 
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&xampfes oj^JiOriiien Policies 
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A. Thompson Valley Curriculum Design Model used throughout district. 

B. Roaring Fork School District has approved employability standards as part of their 
standards and assessment requirements. 

C. Colorado Springs 11 brochure to connect the community with schools. 

D. Steamboat Springs student registration booklet shows how students can choose classes 
to support their interests in a certain broad career area. 

E. Weld County 6 (Greeley) highlights School-to-Career in their annual report. 

F. Mesa 51 (Grand Junction) includes School-to -Career in its strategic goals. 

G. Fort Lupton School District Graduate Standards include School-to-Career competencies 
and skills. 

H. Summit School District's Silverthorne Elementary has included basic workplace 
(study) skills in its student progress report to parents. 

I. South Conejos School Board Policy regarding partnerships with community and 
School-to-Career being major factors in school reform. 

J. Smoky Hill High School (Cherry Creek School District) includes goals supporting a 
School-to-Career system. 

K. Aurora Public Schools "Life and Career Outcomes" are part of district standards. 

L. Rangely's strategic plan includes emphasis on a career awareness program for all 
students. 

M. Summit School District has provisional board strategic plan/policy to infuse School-to- 
Career focus including community partnership. 

N. Montrose has joint school board and Chamber of Commerce Resolution regarding 
commitment to School-to-Career. 

O. Several examples of employer policy. 
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Standards-Based Education 










Instructional Organizer Comparison 

Traditional Versus SBE Plaiming 




TRADiriONAL LESSON PLANNING 

1. What content will I teach? 

2. How will I teach it? 

' . . ' % 

3. What materials vnl] I need ? 



4. What assignments will I give to 
students? 



5. WTiat activities will 1 do in dass? 

6. How long will the unit take? 

7. What homework x/iH I assign? 



8. How wiD I test whether or not they 
learned it? 



9. How will I grade it? What is the 
scale? What should be the average 
s^.ore ? 



10. What is the next unit ? 




SBE INSTRUCTIONAL ORGANIZER 



O 
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1. What content standard(s) will students leam 
(what should they know and be able to do)? 
How is this content relevant how can 
students apply it? 

2. How will student s show what they know 
and can do? What evidence will they 
provide? What authentic tasks ndglit they 
use? 

3. What might their work look like if it is™ 
exemplary, proficient, in progress, 
not proficient? 

4. What content, unit, or curriculum will Jidc. 
students *yet there*' ? What essential 
learnings or mmponents do students need? 
How do these learnings i elate to the unit 
focus? 

5. What teaching strategies might help various- 
studeiits "pet there”? What adapt;-lions 
might be needed? How might technology be 
used? 

6. Are students "getting there"? Are students. 
developing knowle dge and sldlls aligned to 
the standard? Are adjustments in teaching 
strategies necessaiy? 

7. What heK< might students receive during the 
assessment without invalidating results? 

8. Wow well did each of the students do? What 
should be refined, revised, re-taught in 
another unit? Was the assessment valid? 

Did the scoring rubric have validity? 

Developed by the SBE Design Team through fimdmg to hiCBOCESfrom Pannerships/Coaij 2000. 

Permission giyen so duplicate and to modijy these materials — May 1997 
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Roaring Fork School District Content Standards 
School to Career 
Employability Standards 

STANDARD 2: CAREER LEVEL EMPLOYMENT PROCEDURES 

Students understand and possess the skills required to successfully complete the 
employment process necessary to obtain a career level position. 



Rationale 

Within toduy s business and eTnploymenx environment a specific process has developed in which the 
gr a dua t e must not only be aware of, but possess specific employment process skills , if their job search is 
to be successful. The gr ad u at e ’s obtaining the necessary education and experience is no longer enough to 
guarantee them the career level position they desire. In order to secure career level employment, the 
graduate must also be able to successfully compete with other applicant ’s through the letter of application, 
resume, and job interview. 

2.1 Students understMd, explain and perform the procedures involved in obtaining a career level ' 
interview through finding an available career level position and writing an appropriate letter of application 
and resume’. 

2.2 Students understand, explain and demonstrate the preparation for and performance of the job 
interview appropriate to a specific career. 
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Roaring Fork School District Content Standards 
School to Career 
£mplo7abilit7 Standards 
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STANDARD 3 : QUALITY EMPLOYEE SKILLS 

Students understand and possess the' skills necessarj to be a quality employee, 
regardless of specific career choice. 



Rationale 

In order to secure maintain successful career level employment, the student must first understand and 

then possess the skills employers expect. A quality empU^ee is one who understands their employments is 
based on the needs of an employer and that remaining on the job means the employee possesses the skills 
necessa^tomeet thoseneedsandbeof consequent benefit to the company or the boss. These same 
^ skilb will determine if a graduate 's employment is not only successful and satisfying, but will also provide 
the opportunity for advancement. 

3.1 Students understand, explain and demonstrate the interpersonal skills associated with getting along 
with employers, employees, customers and working effectively as part of a team. 

3 . 2 Students understand, explain and demonstrate the communication skills necessary to clearly and 
effectively receive amd relay information through reading, listening, speaking, writing, interpreting, 
negotiating and persuading. 

3.3 Students understand, explain and demonstrate the orgsinizational skills necessary to effectively and 
efficiently operate within an employment enviromnent through time management and the development of 
appropriate systems for planning, implementing, assessing, feedback and allocating resources to meet 
organizational needs. 

3.4 Students understand, explain and demonstrate the thinking skills necessary in problem solving, 
decision making, creative thinking, analyzing, application and continual learning as appropriate to life and 
employment situations. 

3 . S Students understand, explain and perform the leadership skills necessary to direct and motivate 
themselves and others to execute and adapt a planned senate^ that leads to the accomplishment of a 
developed common goal . 

3.6 Students understand, explain and perform the employment advancement techniques associated with 
being a promotable employee, asking for a raise, seeking additional responabilities and resignation. 

3.7 S tudents understand, explain and perform the salesmanship techniques associated with selling 
products and services, as well as oneself and one’s ideas. 
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5.4 Students understand, explain and perform the skills associated with technical reading and writing. 
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Roaring Fork School District Content Standards 
School to Career 
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Arts, Humanities, and Gommunications Interest Area - 



Arts & Humanities Pathway 

Description; Careers involved in working with your hands and artistic abilities to create new 
things; being a professional musician, conduaor, music teacher, performer, composer, being a 
professional actor, direaor, dancer, arts management and technician with sound and lights, 



['CAREER OPPORTUNITIES 



HIGH SCHOOL DIPLOMA/ 
ON-THE>iOB TRAINING 
Apprentice 
B^kground Artist . 

Children's Theater Pro^iction 
Director 

Composer or Axrenger for Local 
Groups 

Conductor of Communicy 
Ensmble 

Costume Designer for Local Tbeeter 
Production 
Desk Top Publisher 
'Draftsman 
Gratae Designer 
Layout Ardst 
Local Actoif Actress 
Music Store Employee 
Opera Chorus 
Phoust 

Recording Technician 
Sculptor * 

Sign Maker 
Singer 

Special Effects Worker 
Stage Hand 

Theater Ticket Salesper son 

ASSOCIATE DEGREe 
TECHNICAL TRAINING 
Advertising 
Agent 

An Histomo 
Book Designer 

Commuruty m Repertory Theater 
Director 

Community Theater Dancer 
Composer 

Conductorof local Chorus 

Costume Designer 

Dark Room Assistant 

Director of Studio or Television Group 

Director of Professional Chorus 

Fashion Designa 

Fashion Ulustzutor 

Funtiture Designer 

Graphic Designer 

Instrument Repair Technician 

* The» tisss «re fwt afi bclufive 



kuerim Designer 
Landscape Artist 
Layout Artist 

Movie Theater Publicity Maxutger 
.Mosic Store Owner 
Packaging Designer 
Perfotming Artist Manager 
Photographer 
Producer 

Public Relations Specialist 
Recording Appremice 
Recording Artist 
Recording Vocalist 
Set Designer 
Sound Technician 
Studio Owner 
Tours Manager 

BACCALAUREATE OEGREO 
MASTER’S/DOCTORATE 

Animator 

Architect 

Art Therapist 

Automobile Designer 

Communications 

Conductor 

Cooservator/Restorer 
Fashion Designer 
Film Maker 
Fine Arts Teacher 
Graphic Dedgner 
, Interior Designer 
Jewelry* designer 
Magas^ Editor 
Minister of Music 
Music Therapist. 

Museum Curmcar, Educator. 

Music Video 

Oirector 

Opera 

P^omunce Hall Manager 
Pointer, Potter. Sculptor 
PImtogiapher 
PtofessioaaJ ActoryActress 
Recording Artist 
Set Designer 
Spectai Effects 
Stage Performer 
Teacher 
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TYPICAL MAJORS 



Architecture 

Art 

ArtTherapy 

Commercial An & DJustrstion 
Dance 

Dance Therapy 
Diama 

Fashion Design or merchandising 

Film Maldng/Cinenuuolt^ 

Finc/Studio Arts 

Graphic Design 

Humanities 

kKhtsirial Design 

kitedor Design 

Music 

Photography 

Speech 

Totile Sciences A Eogisoerag 
Visual Arts 



RELATED ACTIVITIES 



COMMUNITY BASED 
Museum Volunteer 
BamiMcmber 
Choir Member 
Musicals 

Set Builder A Pamter 
Student Representative on: 

• Assets 

• Legacy 

Teduiical IWpcr for Local 
Production 
Theater 

SCHOOL BASED 

Art Shows 
Odyssey of the Mktd 
Recotrding Techmeian 
School Band 
School Choir 
Sdmol Plays 
Set Builder 
Sound Technician 
Speech Contest 
Talent Show 
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ArtSvHumanitie#and ComiTiunicattons Interest Area 



Arts & Humanities Pathway 



ELECTIVE COURSES SUPPORTING THIS PATHWAY 



Courses listed below are su gg ested electives in addition to the courses required for graduation. 

Cours6 Name Grade L evel Offered 

Computer Concepts and Applications (9) 

Microcomputers (.5) (9,10,11,12) 

Word Processing/Desktop Publishing (.5) • (9,10,11,12) 

Hypermedia (.5) • (9,10,11,12) 

Woman’s Choir/TrebMres • 

Combined Choir • ; 

Musical Theater • 

Sailor Band , 

Jazz Band* 

Drama I (.5) 

Drama II (.5) • 

Drawing & Printmaking I (.5) 

Drawing & Printmaking II (.5) • 

Painting & Pottery I (.5) 

Painting & Pottery H (.5) • 

Advanced Placement in Studio Art • 

Photography (.5) 

Yearbook 

Discrete Math (.5) • 

Algeo in or Algebra II • 



Foreign Language (proficiency in at least one foreign language) (9, 1 0, 1 1 , 1 2) 

Advanced Speech (.5) • (9,10,11,12) 

English (AP Amor. UL.APEi^sh, Modem Lit, or Reading) (12) 

Industrial Arts (9. ^ ^ ^ ^ 

Fashion and Creativity (.5) (9,10,11,12) 

Service Learning (.5 or 1) (10,11,12) 

Life Management for Independent Living (.5) (11,12) 

Relationships for Independent Living (.5) (11,12) 

CAREERS Placement in Arts & Humanities (12) 



NOTES; 

. Must meet prerequisite or audition 

(,5) One Semester class (one half credit). All other classes are 2 semesters (one credit) unless otherwise specitied. 



(9.10.11.12) 

(9.10.11.12) 

( 10 . 11 . 12 ) 

(9.10.11.12) 

(9.10.11.12) 
(9,10,11,12) 

(9.10.11.12) 

(9.10.11.12) 

( 10 . 11 . 12 ) 

(9.10.11.12) 

(10.11.12) 
(11,12) 
(11,12) 
(10,11,12) 

(10,11,12) 

(10,11,12) 




BELIEFS 



WE BELIEVE: 

EDUCATION 

• Learning is our main purpose 

• Education is a shared responsibility of the individual, family, 
school and community 

• A desire for life long learning is important 

• High expectations promote maximum achievement 

• Curriculum must provide a solid academic foundation. 

ENVIRONMENT 

• Every member of the school community has value as an 
individual 

• A positive and safe environment is critical to education 

• Each individual must take responsibility for behavior and 
outcome. 

ETHICS 

• Respect for individuals, ideas and facilities is essential to the 
school and community. 

• Our students will be responsible, contributing members of 
society 

• Ethical behavior is essential 



VISION 



Definition 

Vision has to do with images and pictures in our mind. To have vision is to see. We do 
not create visions; they happen because of what we believe. Vision statements are 
meaningless, for we caimot state a vision. All we can do is to make statements about or 
concerning a vision. Visions derive from beliefs, so they are less basic and more subject 
to change than beliefs. 

Statements about vision incorporate the values and commitments that guide the system 
as well as beliefs about structure. These statements appeal to hearts as well as to nunds. 

Statements About Our Vision 

Respectful Community, Safe Environment, Value as an Individual 

• Respect of Faculty and Students 

• Consistent and caring staff 

• Camaraderie of staff 

• Respect without coercion 

• De^ed Values 

• Strong Sense of Community 

• Kids Know Staff As People 

• Aware of Consequences 

• Understanding of How Behavior Effects Others 

• Everyone Values Each Other 

• Pride of Ownership 

• Appropriate Language 

• Parent Involvement i 

• View Attending School as a Privilege • 

• Display of Courtesy 

• Staff Serves as Role Models 

• Consistent Behavior Expectations 

• Accept Differences 

• School Facilities are Clean and Neat 

• Adherence to School Rules & Policies 

Learning, High Achievement, High Expectations, Solid Academic Foundation 

• All students will achieve at a higher level 

• All students will be prepared for the 21st Century 

• All students will demonstrate specific skills, knowledge, and personal skills 
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Coinmitment to Student Learning, Clear Values, Deprivatization of Practice, 
Collaboration, and Reflective Practice to support student achievement and a 
Professional Community. - — 

All students will write and read at a proficient level. / 



59 



CD 




■ OJ 

B 



CA) 

c 

o 

•fH 

cn 



ns 

a; 

(A 

o 

a 

o 

Sh 

(1 h 



<5 

« 

V) 

« 

N 

’?«* 

•t** 

•>* 

Vi 

R 

O 

Si 

R 

« 

s^ • 

•£ ^ 

I- 

U, Wi 
^ TH 
.Ili CN 

o Si 

4-* 1-R 
4-i 



^ « 



V. 

53 



ns 



v> 



u 

o 

Vi 

u 



« ** 

I - 

'X2 O 

^ s 

M ns 



(d 



Vi 

u 

01 



Vi 

0^ 



(d 

s 

cr 

F*< 

(d 

C 

o 

Vi 

M 

0> 



Vi 



6 ^ 
” :2 



4a 

R 

CU 

ns 

R 



a 



01 



Vi 

C 

o 

Ph 

Vi 

OJ 

u 



Vi 

oT 

50 

ns 

a 

o 



CA) ns 
IS ^ 

^ O) 
bp > 
« -J3 

y 

« S 
R,'C3 

Si 2 

Gh a 

Vi Oi 

^ 2 

U 

^ ■ 



k: ^ 

2' J8 

OJ u 
*u w 

o c 

tn C 
u u 

'■§ - 
>-< O) 

o ^ 
6 -£5 

2 o 

ns ^ 



o 

CD 




be successful in the career of their choice. 

to have the necessary knowledge, skills and personal qualities to 
be successful in post-secondary education. 



GOALS 

Prepare all Steamboat Springs High School Students to have the 
following knowledge, skills and personal qualities: 

Community Definition (based on a survey from a panel discussion 
sponsored by the Curriculum Action Task Force, Spring 1997) 

• Personal Skills (honest, work ethic, leadership, respect, organization, adaptebility, 
self-motivation, responsibility) (67 responses) 

• Problem Solving (46 responses) , 

• Ability to Corhmunicate (43 responses) 

• V\^ Rounded Academics (37 resporises) 

• Life Long Learner (36 responses) 

• Critical Thinker (33 resporises) 

• Technology Through Computers (30 responses) 

• Ability To Work With Others (24 responses) 

State and School District Definition 

Demonstrated competency in the skills and knowledge as defined by the Colorado State 
Standards specifically in the areas of: 

• Reading 

• Writing 

• Mathematics 

• Geography 

• History 

• Science 

World of Work (also see Scans Coijipetencies) 

Defined by personnel directors from large corporations: 

• Basic competence in whatever subjects or major they had studied 
*- Good interpersonal skills 

• Good communication skills, both verbal and written 

• Resourcefulness and initiative 

• Knowing where and how to find information 

• Literacy in technology, particularly in computer usage 

• Familiarity widi foreign languages 
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Proposed Graduation Standard Two 

Citizenship Portfolio - Presented to Graduation Committee 

The Citizen Portfolio reflects the school's mission that our graduates become productive 

and responsible members in a democratic society. 

1. Students will demonstrate active participation in the political process. This may 
include writing a letter to an editor, participating in student government or civic 
organization. 

2. Students will demonstrate the ability to analyze a political issue through research. 

3. Students will demor^trate an understanding of how various forms of government 
work. 

4. Students will demonstrate a basic understanding of the different economic systems. 

Graduation Standard Three 

Career Portfolio 

The Career Portfolio demonstrates a student's readiness to enter the world of work. 

1. Post-graduate plan 

2. Autobiography 

3. Letter of recommendations 

4. Resume 

5. Internships, work experience 

6. College course work 



Proposed Graduation Standard Four 
Senior Project 

The Senior Project is a capstone experience for every senior. It gives our students a 
chance to demonstrate in one particular area their opportunity to research, write and 
demonstrate their own expertise. 
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Proposed Graduation Standard Five 
Graduation Credits (An Example) 

4.5 Language Arts 

- 9th grade English 

- American Literature 

- World Literature 

- English Elective (will help prepare the Commimication Portfolio) 

- Speech (.5 credit) 

4 Social Studies 

- Geography 

- American History 

- World History 

- Senior Seminar Civics /Economics (helps prepare the Citizenship portfolio) 

2.5 Math Requirement 

- Algeo I, II/. in, or Algebra II 

- Discrete Math (.5) 

3.5 Science 
-IPS 

- Chemistry, Physics or Engineering Technology 

- Life Science (Biology or AP Biology) 

1 Computer Technology 

Option- demonstration of computer standards to meet this requirement 
.5 Health 



1 Physical Education 

Can use an Athletic participation or a portfolio demonstrating proficiency of the state 
standards for physical education. 

.5 Career Awareness Credit - (Will help to prepare the Career Portfolio) 

.5 Fine Arts Credit 



6 elective credits 

Total Credits Required - 24 

Total Credits Possible - 28 
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.T*nntctoywicrM ^ 

1h ask pul^ schools to fmxtocc 

: sceim tike a slmf^ task* 

However, provWk^ students skilb 

they need for future 5MCCcss^fcr«^^ 
chaUcngcs.Our s<kietyhasmovcdfirorothe » 

industrial age to the information age. 
TomoiToWs wc^orce will i«ed advanced 
commUnicadon, problem soaring, and tewwork 
skills^as well as a strong* knowledge of 
techhology. In ewder to provide job related 
services^ training, and schod-based-lcaming, 
schools and businesses must work 
interdependently wfHi other human service 
fimvidm in the communlcv. Representatives 



agencies neirf to iealiac that in order to fill 
this requeU, wemust come together and take 
rcHron^bili^ as an oidre communi^. 

Tliisbthci^^ 

Weld County have adopted. Allcr much 
discussion and planning, a cooperative 
applicadon ws submitted to the Office <h the 
U^tenant Covemor for funding to devel^ and 
maintafo U •Wdd County Schoohto-Carccr 
Paitnershlp.* Thcpariireish^i roembeisno^ 
ind^ Wdd county Schbd District 6, Weld 

Counre Chamber of Commerec, the Grtd^ 

Educatloii Association, Weld Counqr School 
District 6 ACcountabfliQT Committee, 
Ezitpioyine^ County, Division 

pf^ocadbnal R^Ulitadon, the University of 
Northern Colorado, Northem Color ^o 
UNISOV, for Progress, 

and Ainis Community College. Local business 
partidpants include Kodak of Colorado, 
Norwest Banks. RR Donnelly. Sykes 
Enterprises and.Creeley Medical Clinic. 

These agencies and businesses are the core 
plfiurihfog group to link pther entities with 
common foterests In the dcvclopniCTt of an 
effective School-To-Carecr systra. 

’ in order to hclpatudcnts prepare for a 
lifetime oflcaming, fulfilling work, and 
prodiktive adult lives, School-'To-Carccr 
transition systems must support the 
development of sclf-dctemiinatlon in all 
students. Students should be encouraged to 
take responsibfii^ for thdr teaming. At the 
hemt of Schooi-To-Carcer reform is a 
transfonnation of curriculum and Instnicttonm 
practice so that foaming is 'contextual*. That 
Is, learning occurs in a real life context 
Successful transition systems ctifcr a vwfoQ^ 
work*ba$ed teaming experiences allowing w 
difierences in student interest, aptitude, ana 
developmental stages. Anotlw critied 
component for cfF<^vc transition is the 




integration of career and academic planning 
opportunities beginning at the elementary 
level and continuing through high school. 
A successful School-To-Career transition 
cannot start at the eleventh grade. K is 
imperative to reach younger students before 
they become discouraged, disengaged, or 
drop out. In addition to career exploration, 
assessment, and guidance; many programs 
provide mentoring, personal counseling 
activities, and internships. Career and 
academic planning must also extend 
beyond high school graduation. Transition 
programs must provide multiple 
connections to post-secondary institutions, 
beginning while the student is stiU in high 
school and extending through post-high 
school education and training options. 

The Weld County School- To-Career 
Partnership Council understood the 
Importance of these Schopl-To-Career 
prt^ram elements ancfidentilied the 
following eight goals: 

1. Partnership - Focus on strategies to 
expand the current partnership to 
include all stakeholders and increase 
business and industry representation. 

2. Systems Design - Focus on leadership 
strategies that will support systemic 
change and a plan for coordinating and 
implementing the change K-16. 

3. Career Interest Pathways - Focus 
on developing a system of pathways 
that emphasize high- skill, high- wage 
employment. 

4. Standards and Assessment - Focus 
planning on strategies to align School- 
To- Career with academic content 
standards and assessment, as well as 
integrating general workplace skills. 

5. AH Students - Focus on developing 
strategies which will provide experiences 
leading to high-performance, high-paying 
jobs, including those that are 
nohtraditional :o gender and for those 
students who have dirTiculty accessing 
systems. 

6. Connecting Activities - Focus on :he 
planning strategies that will coordinate 
school-based and work- based learning, 
including articulation and transitional 
assistance. 



7. Work-Based JUearning - Focus on 
development that will involve business 
in providing quality experiences for K-16 
students in the workplace; also focus on 
paid work experiences. 

8. School-Based Ijeanung Focus on 
planning activities that will support the 
integration of academic and occupational 
content across the general education 
curriculum. 

In order to meet these goals, the planning 
group established sweral "action teams* to 
identify workplace skills. Once the skills were 
identifed, they became "skill statements," 
then the team developed a list of behavioral 
examples that would assist students in 
demonstrating masteiy of a particular skill. 
Members of one Action Team were: 

Dick Wood - Aims Comm unify College 

Dale McCaU - BOCES 

Pat McGuire - Aims Commumty College 

Ted long - Weld Cdunfy Human Services 

Jerry Mangum - Living Centers of America 

Alvina Derrera - i?oc;^ Mounfmn Jobs for 
Progre^ 

Linda Kalcich - BOCBS 

Deb Martinez - Aims COmmun/fy College 

Mary Webster - Alms COmmumfy College 

Bob Perrich - RR Donnelly Horwest, Inc, 

Kaye Miller - Sykes Enterprises ’ 

Lyle Butler - Greeley/Weld Chamber of 
Commerce 

Cathy Dill - School Distria 6 

Connie Long - School to Career Region / 
Director 

Cheryl Gregg - Weld Opportunity School 

Once the draft of entry level skills and 
behaviors was completed, it was presented 
to a group of business and Industiy 
representatives for their review and 
comment. This group became the 
"Validation Team." After all revisions were 
made, the model was endorsed by the Weld 
County School-To-Career Partnership ' 
Council on September 22. 1997. The , 
Validation Team members were: 



Sue Bjorland - Western Staff Services 

Randy Brigham - Human Resource 
Dept,, Inc. 

Dora Johnson - Baidvnn Center ... 

Dick Karst - Poii:erJcuutorial 'Services 

Kaye Miller - Sykes Enterprises f 

Karen Moore - RR Donnelly Norwest, inc. 

Mark Payne - Plastic Arts 

Larry Stoddard - Stewart and Stevenson 
Operations 

Diane Warren - p'fy of Greeley 

Renee Williams - Mon/brt, fne 

Mike StoUIer - Swift 6t Company 

Lyle Butler - GreeleyAVeld Chamber of 
Commerce 

Sharon Ferguson - Living Centers of 
America 

Other action teams have addressed a 
variety of initiatives. Three action teams: 
Elementary; Middle; and Secondary; are 
developing guidelines for career and 
academic planning at each level. An Action 
Team working on creating linkages berween 
business and education, is supporting the. 
"Partner-Up?" program.. The stale funded . 
"Partner Lfp!" program pairs one business 
person with one teacher. The partners 
spend a day in each other's work . 
environment and have opportunities lb 
discuss mutual needs and ways that > 
business and education can support each 
other. Other linkages are being created 
through teacher internships and student 
internships and shadowing experiences. 

Each teacher must go through three days 
of preparation to do the internship. The 
internship is designed to assist in 
developing "real life" situations for 
the students. 

The Schooi-co-Career Partne.»'ship 
Council is dedicated to creating new 
opportunities for students; supporting 
existing efforts such as Junior .Achievement; 
and providing a bridge between our 
community and our school district. If you 
would like to participate in one of the action 
teams or would like copies of the Weld 
County School- to-Career workplace skills 
please.call Cathy Dill. Schooi-To-Career 
C^x)rtiiri3tor extension 235. 
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Strategic Goals and Strategies 

n: Improve the individual achievement and overail performance of all students in the core 
suhjeets (reading, writing, math, seienee/and soeiat studies). 

Strategy I : Focus Instruction on the fundamental sldtls of reading (su^ as comprehension and ponies), spelling. 






C\F 




RE-8 GRADUAL 
STANDARDS 




All content standards support the Graduate 

Standards 

1. Students demonstrate a strong work ethic. 

2. Students apply and demonstrate proficiency 
in basic skills in the content areas of: math, 
science, history, ge<^3raphy, health, 
physical education, reading, writing, and 
speaking in English and one other 
language sufficient for either successful 
entry level employment or post-secondary 
education. 

3. Students demonstrate computer/technology 
literary. 

4. Students demonstrate the ability to solve 
problems and make decisions using 
analytical and critical thinking skills. 

5. Students demonstrate the ability to get 
along with other people. 

6. Students demonstrate an imderstanding of 
citizenship and accept the duties of 
responsible citizenship. 

7. Students demonstrate knowledge and 
appreciation of fine arts as an aesthetic, 
creative and universal means of 
communication. 




RE-8 CONTENT STANDARDS 
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vocahonai. juvd 

APPIJED TECHiVOIXIGY 
EDUCA'nON 



\ 1. Students demonstrate acadendc skOIs 
esseniM for ed^er sucxesslul entry level 
^nploym^ and^r £:Mr(xmtmuiI^ 
po^secondaiy education. 

i' 

j 2. Students demonstrate personal 
j development skills and pomtive work habits 
, which contribute to occupational success 
and/or for continuing their post-secondary 
j education. 

: 3. Students demonstrate the minimum 
o<xupational and industrial competencies 
essential for entry level mplojmaent and/or 
for continiiing their post-secondary 
education. 

4. Students demonstrate productive use of 
resources and systems as well as 
information and technology at levels 
nece^ary for successful entry level 
en^loyment and/or for continuing their 
post-secondary eduratioo. 

: 5. Students demonstrate career development 
strategies essential for either successful 
entry level employment and/or for 
contininng their post-secondary education- 



(Pleaae ttoie: Standanla 1-6 are to be met by studeata who 
elect to earoU in vocational programs* Standard 6 ia to be met 
by ail Weld Be-8 atudenta.) 



BE-8 CONTENT STANDARDS 
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SOUTH CONEJOS SCHOOL BOARD POLICY 
SCHOOL TO CAREER 

The Board endorses the concept of partners in education. The Board will 
oversee that all staff will work with partners to systematically change the 
educational delivery process in grades K-12. The Board encourages 
businesses, citizens, community groups, and school personnel to participate in 
school to career connecting activities in order to achieve the following goals: 

The Board seeks to work with partners to accomplish the following goals: 

1, To further develop a career exploration and awareness pre^ram; 

2. To further develop all educational programs in making education more 
relevant; 

3 To -involve more citizens, business and industry, community, and other—*** 

^ ^ related-groups-{partncrships)-m-educationa l prog r ams r — — 

4. To further develop a comprehensive career counseling program for ‘all 
students’ as defined in the School to Work Opportunities Act of 1994; 

5. To provide community and business with shared services, programs, and 
personnel. 



The Board expects all staff to: 

1. Align school-to-career with academic content standards and assessments; 

2. Improve instruction in determining opportunities to include career-relative 
learning in the general K-12 curriculum; 

3. Improve instruction in showing relevancy of academics in the workplace; 

4. Promote partnerships for greater cooperation between school and 
community 

5. Work cooperatively with partnerships in order to accomplish the link 
between “school based’ and “work based* learning. 
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November 1998 

lAkijAccototability Message 



Sznolgr High School, in compHana with the Colorado State Board of Educatiori 
and Houm Bill 1341, is very proud of our School I mp r oy enient/Aicxourttability 
Cosmdttee and the process developed in creation of a Communi^ Shared '^sion in 
1989, a vision that stiU drives oin efforts in die 1998H99 sdhool 

Working with our cormnunity, our aim is to foster the academic, social, 
oocupadonal and intellectual growth and devdbpment of each student To adiieve 
this. Smoky MU High S<±iool, parents and community wUl foster: 

• A stimulating and comprdiensive curriculum emphasizing academic learning, 
critical thinking skills, and life application 

• Informed dedsfon-making and inficmtned responsible citizenship 

• Respect and appreciation for the richness accompanying diversi^ of individuals 
and perspectives 

• £}q>erienoes that foster a positive attitude towards sdf 

• Support of envixorunents for the explmatfon and enhancement of student's 
potential 

• Asfodiatior^ between students and community for mutual benefit 

The purpose of this pubUcation, mandated by the Colorado State Accountability 
process, is to invite our school conununi^ to become members of the 1998^ 
Accountability Committee and to Inform our communi^ of progress made during 
the 1997-98 sduxti year. 

Last year's Accountability Coxmnittee identified four areas of oonoeniration which 
build a strong foundation to begin tiie process set fort in HB 98-12S7 through which 
we wUl develop our. tiuee year Schcxti hnpxovemerit Flaxt Included in this report 
are examples of many acooxxipliihments made possible tiuou^ last year's 
acoouritabiU^ process, as wdl as disdplihary and stazuiaiciized test ci^ 
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AURORA PUBLIC SCHOOLS 
Instructional Services 
15751 East First Avenue 
Aurora, CO 80011-9023 



CONTENT STANDAEDS/PROFICIENCIES 



CONTENT BENCHMARKS 



Revised 10/16/98 
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LC#I 



Rationale: 



Primary : 



Revised 10/16/98 

LIFE ANP CAREER MANAGEMENT 

THE STVP ENT PEMONSTRmS THE SKILLS ANP KNQWLEPGE^NEEDEP TO MAKE CAREER 
CHOICES. ■ : . 

Research indicates that people will change Jobs S-IO times and possibly careers 2 times in a lifetime 
Therefore, students need shills to pursue career options in order to meet these demands of an ever-changing 
worltforce. Understanding the impact of work on individual and family life helps to balance decisions people 
make 



Describes: 

• uniqueness of itXf ffor example: biogyaphical sketch, my special talents, culture) 

• tolti'm society (for example: police, fire fighter, home maker) 



Upper Elementary : 



Identifies career-related: 

• T^ouul iatetests (for example: sports, readirig, hobbies) 

• abilities ffor example: skills necessary to be a doctor, police officer, teacher) 



Middle School: 



Explores: ' ’ \ 

• pcTSOUzXmXSTCsXseadiisQkAcs (for example: reading, career assessment) 

• a preliminary plan of action as related to career options ()brexawp/g; evo/v/wg^caregr^por^b/jq) 



High School : . . 

Demonstrates the processes used in making career choices by using: 

• scXf-assessiaeat (for example: use a variety of assessment instruments stah as learning styles/leadership styles) 

• career research 

• decision making 

• upiaaotzcdoTL for example: “resource" portfolio that can be continually update^ 

L02 IHE■ST TOE^r^ PEMQNSTIUTES HOW CONSUIV^ PRACTICES AFFECT RESOUECHS. 

Rationale: Personal fiscal responsibility leads to a healthy, more productive individual and nation. Students need skills 

to effectively manage their daify lives and resources. 



Primary: 



Identifies consumer resources and practices consumer skills: 

• timctfor example: budgeting time, use of time) 

• money for example: identiffiing coins and bills and their value) 

• equipment use for example: computers, tape recorders, microwave) 



Upper Elementary: 



Uses consumer resources and skills: 

• money management for example: value of money, and making change) 

• eyaluating adyertising for example: product labeling, marketing strategies) 



er|c 
















rVv^; 



Sci^tfwiUiijii^^ 

Is ^sWe ntsSb^l 

'iE^|y».:S|CrMd|A^ - — --^- . 

!j^ch have shMar^gnificani 
improvemenHn standardized assessment 
^ores <vUKworic on mi^taining or 
itnprovjiig these assessment results. 

fligfy^ools and middle schools will 
jinciease awareness for parents and 
/stints of the opportunities provided to 
I h/lp students be successful. Shoots will 
svelop a planning methtKl which 
ijbdents will use for academic success 
t nd career pUinning. The pbuining metluKl 
< ^11 also state the services which school 
* ( ounselors will provide. : . 




The District will aggressively seek 
funding sources to provide additional 
opportunities for pre-kindergarten early 
childhood educational experiences. This 
includes writing grants or otherwise 
seeking partnerships with the Colorado 
Preschool Inject, Headstart, Even-start, 
Special Education, private foundations, 
and other state and fedml agernnes and 
programs. 










Analyze curreritbareer 
and academic plarihing 
ctHinseling services 
available to students 

Analyze other career and 
academic planning 
programs availabte for 
students. 

, J • 

Develop mottel tool for ; * 
planning. 

Develop additional 
programs or plans, if 
needed. 







Semester 




3. Rangdy Middle School will maintain its present drop-out rate of 0%. 



4. Rangely Middle School will maintain, for the 1998-99 school year, an attendance rate of at least 
95%. 

5. Rangely Middle School staff will, as appropriate, increase the emphasis on (x>rrect spelling 
through the use of appropriate tools (word processors, dictionaries, etc.). This emphasis will cross 
curricular areas. We will further examine techniques for addressing common misspellings. 

6. Rangely Middle School staff will emphasize civility (common everyday courtesies). This will not 
be a discipline issue but instead an awareness program. This will indude the development of a 
program to assist student in understanding what constitutes harassment and appropriate methods 
for dealing with the problem. 

7. Rangely Middle School staff and parents will explore methods for improving our 6th grade 
orientation program and parent information programs for all levels. 




PAG GOALS FOR 1998-99 

RANGELY HIGH SCHOOL 

1 . Maintain a graduation rate of 90%. 

2. Maintain an attaidance tate of 95%. 

3. Achieve a dvil environment, where mutual respect is evident among students and staff. 



4. Continue to emphasize school pride and spirit. 

5. Continue to monitor the travd policy for extracurricular activities 
during indement weather. 

6. Work on enforcing the tobacco policy and decreasing use by RHS 
studentsby 10%. 

7. Establish a career awareness program. 
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Adopted 

11/10/98 

Provisional Plan 



Creating a long-term plan for a school district requires the participation and contributions 
of many people. Such a process has recently been initiated in the Summit Public Schools. 
This will take much of the school year to complete. While that process occurs it is vitally 
important that progress be made in several areas critical to student and district interest. 
Therefore, I propose this provisional plan be pursued throughout the 1998-99 school year. 

This plan is of my own design, yet it is the product of hours of discussions with board 
members, staff and conununity members, along with review of district documents. This 
provisional plan gives direction for a rudimentary work plan for me and the district 
administration for the year. 

Purpose 

To provide direction and focus for the work of the administration and staff du ring 
the period when a long range district plan is imder development. 



Goal I 



Goals 



Build a foundation for a truly outstanding educational program that offers 
all students a profound opportunity to excel in basic skills and areas of 
their academic and vocational interest. 



Goal II 

Develop and conduct a process through which to create a district vision, 
mission and long term goals with substantial buy-in from staff and 
community. 

Goal III 

Build and pursue a district financial plan that reviews current 
expenditures, develops efficiency, and enhances revenues sufficient to 
add days back to the school and work calendars in 1999-2000. 



Goal I 

Build a foundation for a truly outstanding educational program offering 
each student a profound opportunity to master basic skills and excel in 
areas of academic and vocational interest. 

Objectives 

Make education the primary focus of the school 
board and administration. 

Continue to develop, adopt and implement standards based 
instruction, by: 

Redesigning teacher and administrative evaluation to 
include assessing performance by results according to 
standards. 

Developing a staff development program to prepare 
teachers and administrators to design instruction to assure 
students meet or exceed standards. 

Continuing to align standards, curriculum, instruction 
and assessment. 

Bringing together a team of teachers and administrators to 
write a long range instructional development plan 
in which the first task is to prepare a staff development 
strategy by June, 1999. 

Selecting and training three practicing 
Summit teachers as on professional development 
facilitators, commencing this school year. 

Preparing a gifted and talented program proposal that, at a 
minimum, addresses goals and objectives, defines a gifted 
program, identifies processes, addresses the unique 
counseling needs of gifted students, and identifies staff 
development needs and recommends a district response. 

Renovating or completely redesigning the PGP, to 
emphasize professional development that is driven by 
instructional improvement and achieving standards rather 
than the accumulation of college credit and 
degrees alone. 



O 
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Establishing a task force to review the rigor of high schools 
course offerings the variety of opportunity the school offers 
beyond college preparation and to make recommendations 
concerning strengthening graduation requirements and 
setting and minimum course loads requirements. 

Reviewing the middle years (grades 4 through 8)program to 
assure instruction is focused on cognitive development, 
building strong academic skills, and developing effective 
organizational and study habits. 

Tangible Results Expected bv August, 1999 

A. A comprehensive statement of academic standards. 

A single page description of student assessment and how the 
assessment relates to individual and group achievement of 
standards. 

C. A written instructional development plan, specifically addressing staff 
development. 

D. An agreement between SCEA and the Board that changes the PGP 
process. 

E. A teacher evaluation process which identifies standards for 
instruction and assesses teaching effectiveness by student 
learning. 

F. A plan for a gifted and talented program. 

G. A report of recommendations for high school course load and 
graduation requirements with specific descriptions of rigorous 
expectations for student performance. 

H. A report on the academic and skill focus of the middle years (grade 
4 through 8) with recommendations for changes in program, if 
appropriate. 
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Goal II 



Develop and conduct a process through which to update district vision, 
mission and long term goals with substantial buy-in from staff and 
community, resulting in a written plan. 

Objectives: 

In October, initiate a planning process by focusing on the board’s 
expectations for the district. 

In October, involve the administrative team in defining 
expectations of the district. 

By the end of October, define a process for broad based 
community and staff input on a district vision, mission, goals, 
objectives and values. 

November through January, conduct community and staff focus 
sessions at each school to involve the entire community in the 
planning process. 

In January, conduct focus sessions for business, community 
groups, and local governments and agencies for input on district 
planning. 

In early March, present a draft of the plan we prepared for board 
consideration and action. 

Close the communications loop by reporting back to the 
community and staff about the adopted plan to which they 
contributed. 

Tangible Results bv April. 1999 

A written plan will be delivered to the school board for consideration for 
modification and adoption in April, 1999. It will include vision and mission 
statements, long term district goals, an implementation strategy, annual 
objectives and an annual evaluation format. 




GOAL III 



Build and pursue a district financial plan that reviews current expenditures, develops 
efficiency, and enhances revenues sufficient to add days back to school and work 
calendars in 1999-2000. 

Objectives: 

Implement an employee efficiency suggestion incentive program before 
the end of 1998. 

Review budget for waste, duplication, and cost effectiveness. 

Study Colorado school finance to determine how the district can enhance 
revenues within existing laws and regulations. 

Participate with other districts, work with legislators, and assume a 
leadership role in advancing improvement in school finance change and 
local control. 

Study and be prepared to place finance measures on the November, 1 999 
ballot, including the possibilities of de-Brucing, enacting an override, and 
creating a transportation levy to fund bussing and, possibly, snow 
plowing. 

Developing some entrepreneurial approaches funding programs to support 
such things as staff development. 

Tangible Results Bv June 1999 

A. A budget reflecting increased efficiency. 

B. A long range financial plan containing ongoing efficiency reviews, 
addressing continuous efforts to enhance revenues, and creativity in 
program funding. 
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Resotutioii of Support 

For;thcMontros^Q&^^ Partnership 



Whereas, it is a goal of the schools to provide a learning environment 
in which rtudents will master to become produedve and 

responsible citizens; and " ^ 

Whereas, it is a goal of the support 

educational excellence; and s ^ > . 

Whereas, each student’s successful movement thj^ugh school^^^^ 
eventually into adult life is a shared responsibility of the femily, school, and 
community; and 

WbereaSjJSchoo.l-to^Career has fostered collaborative partnerships 

among- educators and--the -^siness. conmiunity- ittiOKieL 

academic standards, woricplace standards, academic relevancy and career 

development; and 

Whereas, SchooNo-Cadrer heljps students align their interests, 
abilities, latitudes, and behaviors wiUi educational choices as they prepare 
for their future careers; 

Whereas^^tlit* business community and educators desire to provide an 
education focus^ on strong acaderaw sldUs and woikpUce skills^ m order to 
help students take the steps necessary to achieve their educational, career 
and life goals; and 

Therefore, be it resolved that we support a continued partnership 
between education and business . throu^ f -^the- cxist^e of the 
Montrosc/Olathe School-to-C^^r Partiiership^ ■ ^ 
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RE J J Sehool Board President 



Montrose Chamber President 



Date 
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EduCATION 

The MetroNorth Chamber of Commerce ackaowledges the role education, at all levels, plays in 
economic development and quality of life. Academic proficiencies must be increased in order for 
Colorado to maintain its economic viability. 

The MetroNorth Chamber of Commerce recognizes K- 12 education feces continued financial 
de man ds due to: an increasing number of new students; and continued demand for special needs 
students due to federal mandates. The Chamber also recognizes the value and effectiveness of 
alternative educational opportunities. 

The MetroNorth Chamber of Commerce supports : 

• Funding which helps integrate the “School To Career” program, linking schools and business; 

• Funding "wdiich helps meet capital construction costs needed to address the growing need for 
school buildings in our communities; 

• The efforts of community colleges in strengthening workforce development; 

• The efforts of Front Range Community College and local communities in building joint use 
fecilities;~ 

• The establishment of an educational system vdiich adequately prepares our students for 
workforce demands; 

• Adequate fimding to institutions of higher learning vdiich prqpare our workforce; 

• Appropriate levels of funding to alternative educational opportunities. 

• Replacmg the present system of teacher retention with a merit-based system. This system 
would: effectively measure teacher and administrative performance; set standards, whh the 
eicphasis on accountability and academic excellence; and reward appropriate results in the 
classroom. 

The MetroNorth Chamber of Commerce encourages schools to actively seek input fi:om the 
business community in areas of facility maintenance, transportation, budgeting, human relations 
and curricula. Additionally, the MetroNorth Chamber will continue to promote active involvement 
fi'om business in the educational process in all areas, including ethics and worlqplace values. 
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GOALS . Goals may focus on developing, expanding, and/or improving policies and prac- 
tices that provide services for employees' school-age children; information and support 
for employees who have responsibility for school-age children; institutional support for 
community programs that serve school-age children; and/or services and programs to en- 
courage all employees (with or without school-age children) to become involved in educa- 
tion. See the box below for a sample of goal statements for current initiatives to support 
employee and family involvement in education. 



SAMPLE GOAL STATEMENTS 



"To create a culture within the company that supports employee parents and encourages 
their involvement in their children’s education. To become a leader in support of family 
Involvement in education as a means of improving students’ success in the communities 
we serve.” 

—Southern California Edison 

“We are dedicated to building bridges among employers, educators, and parents, as well 
as parents and their children,” 

-Family Education Company 

"To turn our employees into ambassadors for the quality education of children within their 
communities and the children within their homes. To enhance employee morale, produc- 
tivity, and loyalty.” 

—Bristol-Myers Squibb 

“To make available, at no charge (through a five-year, $150 million commitment), some of 
AT&T’s newest technologies and extensive support services to every public and private 
elementary and secondary school in America ... to help families, schools, and communi- 
ties use information technology effectively to improve teaching and lifelong learning. 

-AT&T 




Goals 

Page 1 - I [mm 
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/IMERCORD 

“A Better Place To Work” 

Amercord has immediate openings for shift production associates at our Lumber 
City plant Starting wages range from S6.95 to $8.39 per hour, depending on 
experience. 

Amercord offers excellent benefits, including health, dental, life and disability 
insurance, paid vacation and holidays. A 40i (k) Savings Plan is available after 
one year. 

Applicants must have four years of stable work experience or must submit a copy 
pf m«lr school transcripts with their aoDiication . Interested applicants should 
apply directly at Amercord. Successful candidates must pass a substance abuse 
screening and a physical examination. Amercord is a drug free workplace and 
an Equal Opportunity Employer. 
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Media Contact: Lucille M. Mantelli 
970/686-4102 (voice) 

9701686-4154 (fax) 

Editor contacts only. Please see last paragraph for reader contact. 

Kodak Colorado Division Will Require School Transcripts for 
Entry-level Jobs 

KCD Pilots Upcoming Company-wide Effort To Use Students' Records In 
Hiring Process 

WINDSOR. Colo., Dec. 17 1997 -- Kodak Colorado Division (KCD) officials 
announced today that the northern Colorado manufacturing facility is 
implementing changes in Eastman Kodak Company's hiring practices of 
prospective entry-level employees nationwide. 

Beginning Jan. 1 1998, KCD will require that all prospective employees seeking 
entry-level positions, most of which are in manufacturing provide school records 
of education received during the past five years. 

The KCD human resource department receives more than 1,500 resumes 
annually for entry level positions and expects to fill about 100 positions next year. 

The policy change is a result of a commitment made by George M.C. Fisher. 
Kodak's chairman and chief executive officer, to require school-based records for 
all entry-level employees. 

Fisher made the commitment during last year's National Education Summit, 
which drew 41 of the nation's governors, key business leaders, and educators to 
promote Bother academic standards and accountability in schools. He also serves 
on the board of directors for Achieve, a partnership between the nation's 
governors and business leaders, which was established to fulfill commitments 
made at the summit. 

"This policy change is intended to send a powerful message to students-namely 
that how you do in school has far-reaching Implications for future employment 
possibilities with companies like Kodak," said Michael P. Morley, senior vice 
president and director, Corporate Human Resources, Kodak. "It also Serves as 
an opportunity to initiate dialogue between students, parents, schools and the 
community regarding the kind of workplace skills that we require today and will 
require in the future with our company." 

Kodak decided to first implement the change in hiring practices at KCD because 
of the manufacturing division's active role in school-to-career Initiatives and the 
strong commitment between state education and goverrunent officials to 
implement the use of student records in the hiring process. Fisher also noted that 
Colorado Gov, Roy Romer, who served with him on the summit's planning 
committee has made the initiative and raising educational standards a top priority 
for his administration. 





IBM Corporate Education Policy 

No company can succeed if it's part of an unsuccessful community, and no community can be successful if 
it lacks an educated population. 

To remain successful in an increasingly competitive and global marketplace, IBM must have a highly 
skilled workforce. We also must have a well-educated base of customers who ultimately create demand 
for our products and services. Given the current crisis in America's public school system, IBM as well 
as every other U.S. company -- will be hard pressed to succeed unless we see a dramatic improvement in 
the skills of the young people entering the workforce. 

But IBM's commitment to education goes beyond the U.S. borders and pure economics. It’s grounded in 
the belief that the quality of education is a preeminent concern of people everywhere and is an issue that 
deserves the full attention and cooperation of corporations worldwide. In support of this belief, surveys 
indicate that education ranks as a high personal priority for IBM employees around the world, both as a 
civic issue and as an area in which they participate locally on a volunteer basis. 

There's yet another important reason for IBM's commitment to education - our ability to make a 
diftcrence. As a leading technology and solutions company, IBM demonstrates daily how technology can 
help businesses and major institutions operate more effectively. In a similar way, our technology, 
experience, and talent can bring substantial and structural Improvements to many aspects of elementary 
and secondary education. 

Looking ahead, the atmosphere of constant change in which we now live and operate is creating a 
growing need for greater levels of competence and newer and more varied skills. Our own business 
principles underscore entrepreneurial activity, initiative, teamwork and the highest level of quality, not 
simply minimum levels of achievement. The new base line for educated and welLprepared employees and 
customers includes problem-solving and communication skills, time and resource management, creativity, 
teamwork, and technology use, to name but a few. 



IBM’s goal is to support the most effective education that will produce the highest level of student 
achievement for all children, in every community. We work toward this through strategic R&D, 
community and civic involvement, and targeted philanthropic efforts. 

We encourage our employees to participate in their community schools and to play a part in their 
children's academic success. And we continually reach out to business partners, government, and local 
communities to support school improvement and student achievement. 



Our K-12 Education Industry Solution Unit, for example, develops products to foster student success and 
encourage school reform. IBM's Higher Education Industry team partners with a number of its customers 
to improve teacher training and further support school reform. In addition, through the company’s 
Reinventing Education grant program, IBM partners with school districts across the U.S to help them 
develop innovative uses of technology to create better schools. As a matter of course, we believe in four 
key principles which are at the heart of all of these efforts. 



O 



Standards and accountability; Public school systems must set high performance standards for 
children, measure student performance against them, and reward students, teachers and 



all 




administrators for achieving them or sanction them for falling short. 

• Fundamental restructuring: All of the standard operating procedures in schools across the globe 
must be reviewed in light of the skills students need to meet the needs of an ever-changing 
environment. This includes restructuring classrooms to focus on student-driven, active learning as 
well as school and district reorganization 

• Technology; Use technology to change both the way classrooms and school systems operate and, 
in the process, save money and open doors to new areas for improvement. 

• Financing; To affect meaningful change, school financing must be linked to accountability. This 
means rewarding schools for progress and achievement and establishing sanctions for lack of 
performance. 

By example and involvement, IBM attempts to promote efforts to reshape our public schools and help 
children achieve at world-class levels 
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